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Key questions  
 

1. What were the general strengths and weaknesses of students’ 

work in June 2012’s paper? 

 

2. Why do some able students underperform? 

 

3. What is the philosophy of LITB and what do the assessment  

 objectives really mean in practice? 

 

4. How can we support middle ability students? 

 

5. How can students move into bands 5 and 6? 

 

6. What are the implications for teaching and learning? 
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Structure of the session  

 

Part 1 

• The philosophy of LIT B  

• The importance of the question and the AOs 

• Discussion of a Section A response 
 

 

 

Part 2 

• Moving through the mark bands 

• Discussion of a Section B response 

• Implications for teaching and learning: ten top tips  
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An approach to genre 

Which literary genres might this image represent? 
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Genre 

• Genres are flexible; they help us to group texts and identify texts by 

their conventions, but these conventions develop or change over 

time 

 

• LITB3 asks us to look at texts through the context of genre 

 

• Section A asks us to consider one text and how it deals with an 

aspect of gothic or pastoral 

 

• Section B gives us an aspect of the genre and asks us to consider 

how 3 texts deal with it 
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The philosophy of LIT B in practice 

 We value coherent, relevant writing – which means that students 

must clearly answer the task they are given 
 

 We are interested in the way texts are organised – which means that 

larger structural features are often important 
 

 Meanings are not fixed; texts are open to different interpretations  -

which means we value discussion and opinions which are well 

argued 
 

 We are interested in contexts which arise naturally from the text -

which means in LITB3, genre is the main context 
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What students need to know and do 
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Task 1  

Focusing solely on quality of writing – coherence, expression 

etc, put texts A, B and C in order of most to least successful. 
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Text A 

 

Shakespeare clearly raises the issue of the struggle for female identity 

in this text. Catherine Belsay’s seminal critique is applicable here:  Lady 

Macbeth is reclaimed as a partially sympathetic character, whose 

foibles and errors are arguably the result of her struggles to exist in the 

sphere in which she is forced to operate. Her reliance upon the “spirits 

that tend on mortal thoughts” is emblematic of her dependency upon 

others for power; in her world, the central distinguishing feature of her 

existence is a lack of control and the only way she can shape events is 

to engage in the male sport of murder; for Lady Macbeth, “hell is murky” 

and her tragedy is that she has to enter this world, but in doing so, she 

unravels. Whilst this argument is convincing, for many readers, she 

remains an unsympathetic figure whose struggles simply don’t excuse 

her misdemeanours; the scope and gravity of her manipulation are 

difficult to defend. 
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Text B 

 

Darkness dominates Shakespeare’s play, particularly in  the murders of 

an array of characters including Duncan, Banquo and Macduff’s family. 

The darkness surrounding the murders is evident - “for it is a knell that 

summons thee to heaven or to hell” – with this particular quote using 

visual imagery to enhance the darkness to surround the murder. It is 

also important that the murder occurs during “thick night”. This is 

contrasted with Banquo’s death and the murders of the Macduff family 

which take place during day time, therefore highlighting the power and 

predominance Macbeth has when he is ruler of Scotland. It is implied 

that darkness is representative of Macbeth’s evil and the harsh rule he 

now implements. 
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Text C 

 

 

It could be argued that Lady Macbeth is concealed throughout the play 

as most of the scenes are in the castle. Macbeth may be doing this out 

of an act of protection, however because she is Macbeth’s wife she 

could be summoned to the castle to pursue her role as a woman “milk 

drawn from my right bosom”, a mother and Macbeth’s wife. On the 

other hand though, Lady Macbeth might be concealed within the castle 

as an act of protection when darkness falls and all evil is let loose. 
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The importance of question focus 

Students underperform when they 

don’t focus directly on the question. 

 

This summer’s Macbeth task was: 

 

Consider the significance of darkness 

and concealment in the play. 

 

Follow-up task:  
 

Rearrange texts A, B and C in terms 

of how well they answer the 

question. 
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AO1: writing skills 

 

 

• Articulate creative, informed and relevant responses to literary texts 

 

• Use appropriate terminology and concepts 

 

• Write coherently with accurate written expression 

 

 

 

 

 

14            Copyright © 2010 AQA and its licensors. All rights reserved. 

Shaping to task 
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More on question focus    

Text D 

 

How do you respond to the view that the monster is Frankenstein’s 

double, representing the evil side of his character? 

 

 

Both Victor and Walton are promethean characters, “life or death…a 

small price to pay for the acquirement of knowledge”, yet only Walton is 

redeemed in the way of Prometheus. Walton seeks the “country of 

eternal light” yet eventually through the course of the novel realises that 

the pole is “the seat…of desolation” and turns for home. Walton is a 

salve to the soul of Victor; Shelley’s dualism of Walton and 

Frankenstein in the pivot upon which the novel works. 
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And more on question focus 

 Text E 
 

To what extent do you agree with the view that in Songs of Innocence and 

Experience Blake warns of the dangers of repressing natural instincts? 

 
Many of the Blake’s poems present the repression of natural instincts in a negative 

fashion. These natural impulses might be wanting to play, express one’s feelings or 

simple curiosity about the world. For example, in ‘Little Boy Lost’, he loves his father like 

“the little bird that picks up crumbs around the door”. He seems to express himself 

naturally and has an innocent curiosity, speaking his mind, but the priest seizes him with 

“trembling zeal” and burns him in a “holy place where many had been burned before” for 

questioning the most holy mystery. Essentially, the child’s natural instinct of curiosity and 

expression endangers him but Blake shows us how none of the people speak out – not 

even the boy’s parents – and in a way, they repress their natural instincts of care. Blake 

is perhaps not showing us the dangers of repressing our instincts but the sadness that 

arises from it. 

 

How well does this response answer the question? 
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In terms of AO1 students need to 

• Focus closely on the question 

 

• Be able to write in clear English 

 

• Avoid using irrelevant pre-prepared material from practice essays 

 

• Make a plan or have an outline of how the response will develop, 

making sure every paragraph in the response helps to answer the 

question 

 

 

They need to practise writing skills. 
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AO2: there’s method in it 

• Points about method MUST be relevant to the task – they should 

support / exemplify points 

 

 

• We treat form, structure and language as fluid, but remember that (as in 

LITB1) structure is often more useful, e.g. 

 

 

     Openings        endings      parallels      voice        perspective    echoes    

 

      contrast     symbolism     time and sequence    key events    setting 

 

      entrances    exits    conflict     resolution     complication      
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AO2 – make it relevant to the task 

Text F 
 

“Entrapped, imprisoned and disempowered.” To what extent do you agree with 

this view of the position of women in Wuthering Heights? 
 

(i) Lockwood uses vivid and detailed language at the start of the novel. He describes   

       how his “fingers closed upon the fingers of a little ice cold hand.” This shocks the    

       reader as words like “little” make us think of defenceless children and “ice” makes us  

       think of dead things. 

 

(ii) The initial encounter with the wraith seems to symbolise the position of women at  

        times in this text. The ghost child is seen as an outsider - “let me in” -somebody that 

 wants to be on the inside but is prevented from doing so by forces beyond their 

 control. This image seems to echo Catherine’s situation later in the text where she is  

        metaphorically trapped. In placing this scene at the beginning of the text, Bronte  

        seems to be foregrounding one of the main ideas of the text: the disempowerment  

        of females. 
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Textual support:  learn and use RELEVANT 

references 

Text G 

 

“In Blue Remembered Hills childhood innocence is exposed as a myth.” 

To what extent do you agree with this view of the play? 
 

(i) In the first scene Potter sets up a scene set in a “long summer holiday” in 

 the “West Country” in “1943”. The action takes place in a “pasture field” 

 and  an “old wooden barn”. However, the fact that Potter has a young boy 

 played by a “mature adult” is interesting. 

 

(ii) Various details about Donald suggest lack of innocence: he is introduced 

 as an “abused child” and we are told of the “scabs around his mouth”. Not 

 only is he bullied by his peers, but also his mother threatens to “skin him 

 alive”. 
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AO3: the key to LITB3   
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AO3: views and responses 

 

• Essentially this is about meanings and interpretation 

 

• It is about students thinking how meanings arise from texts and how 

different readers might respond 

 

• It is about students developing the confidence to express personal 

judgements that are grounded in the texts 
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Task 2: the wording of questions 

 

The invitation to consider or offer readings is signalled by different 

injunctions.  

 

 

Identify the different types of injunction used in the June 2012 paper. 

 

 

What are the differences between them? 
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AO3: successful students 

 

• Develop an argument / reading via the text 

 

• Engage in debate, considering different responses to texts 

 

• Evaluate readings – make some judgement about how convincing 

their proposed readings are 

 

• They use well chosen text references to support their views 

 

 

They need to practise thinking and discussion skills. 
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AO4: context 

 

• Genre is the main context. Students need to know about the 

conventions and ideas arising from the pastoral or gothic genres 

but… 

 

• …do not write generalised histories of the genre in your answer - 

they are just a way of avoiding the question. Focus on the gothic / 

pastoral ‘bit’ in the task and write about how it works in the text. 

 
 

• Other literary contexts may well be relevant such as performance,  

tragedy,  gender etc 
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AO4 – what it’s not 

Text H 

 

The forest has its dark side which makes the play anti-pastoral rather 

than pastoral.” How do you respond to this view of As You Like It? 
 

 

The play was written in 1599 but only published 24 years later in 1623. 

Shakespeare took the idea from a variety of sources but was most influenced 

by Thomas Lodge. At the time it was written, people used to live mainly in the 

countryside and so the play would have meant something different to people 

back then as it does to us now.  Pastoral literature has its roots in Ancient 

Greece and celebrates the world of shepherds and romance. Terry Gifford says 

that pastoral literature often contrasts the world of nature with the urban 

landscape. 
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Task 3: context words 

 

Identify the pastoral and gothic ‘bits’ in each task from Section A 

(June 2012). 

 

 

• Genre is our main context in LITB3. In answering the question 

clearly, students will be ‘doing’ AO4 automatically. 

 

• We are not interested in ‘bolt-on’ biographical or historical context. 
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Bands 4-6:  clear pathways  (AO1 / AO3) 
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Planning is important 

Better students are in control of their response from the start – their essay 

has a clear pathway running through it.  
 

How do you respond to the view that the monster is Frankenstein’s 

double, representing the evil side of his character? 
 

• Doppelganger motif through novel – F’s “double existence” 

• Structurally, after creating monster F’s “deep, dark heartless laughter” 

• Creature can be seen as the symbolic unleashing of F’s dark psyche, 

–  more extreme version of his rejection of domestic/family. 

• Creature does perpetrate evil – erotically charged actions. 

• But creature not completely evil – “benevolent and good” initially 

• Perhaps they’re opposites rather than doubles 
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Task 4: the five minute answer 

 

Select a task from Section A.  

 

Write a mini essay which answers the question in 1 paragraph. 
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Sample five minute response 

Consider the significance of darkness and concealment in the play. 

 

Darkness is present in the text in both a literal and metaphorical way 

and offers a range of significances. We witness the dark acts of the 

Macbeths – their butchery and duplicitous actions – and we see that 

such evil acts have negative outcomes. We also see how the dark, 

supernatural forces in the text influence the protagonists and the 

audience are shown how interaction with such entities leads to tragic 

situations. Several types of concealment also exist in the play, from the 

concealment of crime to the witches’ equivocal predictions. Ultimately, 

we are shown that the actions of the Macbeths can’t be concealed 

forever and that as with most gothic texts, sinful acts are punished 

either through death or insanity. 
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Task 5: putting it all together 

 

Read Text I and discuss how successful the response is in terms of: 

 

• Focusing on the question 

 

• Offering and developing a reading(s) 

 

• Using the text to support points 

 

• Producing a structured response 

 

 

Is this a band 3 or band 4 response? 
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Marking criteria 

Band 3 

• Generally clear / accurate writing 

• Likely to be focused on question 

• Straightforward development of points 

• SOME UNDERSTANDING of interpretation(s), method and 

context 
 

Band 4 

• Clear expression 

• Several points clearly developed 

• Points developed with some depth 

• EXPLANATION of interpretation(s), method and context 
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Helping middle ability students shine 
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To enter band 4 students will need to 

 

• Have time to practise writing clearly, making sure they make 

sense 

 

• Practise making and developing a point 

 

• Have time to practise thinking, discussing and arguing skills. 

They need to be able to do this under time pressure 

 

• Look carefully at the wording of the question – underline key 

words 

 

• Know the text well enough to answer any task – they must re-read 

texts and learn quotations. There is no short cut for this 
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Moving into bands 5 and 6: sharpness 
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More able candidates will need to 

 

• Quickly establish readings in their answer then analyse or evaluate 

them 

 

• Make very good use of the text – they will need to learn quite a 

few quotations but use them judiciously 

 

• Develop a confident writing style – not overwritten but sharp and 

well expressed 

 

• Offer interesting ideas – a couple of perceptive ‘flashes’ may merit 

band 6 
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Invasion on the Farm 
 

 

I am Prytherch. Forgive me. I don't know 

What you are talking about; your thoughts flow 

Too swiftly for me; I cannot dawdle 

Along their banks and fish in their quick stream 

With crude fingers. I am alone, exposed 

In my own fields with no place to run 

From your sharp eyes. I, who a moment back 

Paddled in the bright grass, the old farm 

Warm as a sack about me, feel the cold 

Winds of the world blowing. The patched gate 

You left open will never be shut again. 
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Task 6: practising perception 

Consider the significance of home in Invasion on the Farm 

 

On this task, a typical band 4 student may clearly explain that: 

 

• Home is in a pastoral / rural setting – “fields” “farm” “ grass” 

• Home is contrasted with the outside world 

• Metaphors are employed – “cold winds” 

• Home is no longer a place of safety 

 

What ‘analytical’ or ‘perceptive’ points would you add? 

How did you do it? What did you focus on? 

 

41            Copyright © 2010 AQA and its licensors. All rights reserved. 

What band 6 responses might do 

• Look a little more closely at  AO2 aspects – especially at the level of 

structure, e.g.  looking at how the narrative voice is used and how 

this affects our response to his depiction of home. Where do we 

place ourselves in relation to the narrator? Are we invading his 

home? 
 

• Think more widely about AO4: how is the genre operating? Does 

the text present a depiction of home which is conventional to the 

pastoral genre? 
 

• Consider different reading positions, perhaps using some of the 

categories from the critical anthology – what happens if we apply a 

Marxist approach to this text? 
 

• Offer more nuanced readings – is this a sentimental depiction of 

home which simultaneously reveals the beauty and the fragility of 

home?  
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Time for Section B 
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Approaching Section B 

 

• Candidates must write about three texts substantially 

 

• There is no need to explicitly compare these texts 

 

• Things go awry when students choose the ‘wrong’ question for their 

texts 

 

 

The same philosophy applies in Section B: answer the question and 

you will access the objectives. 
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Task 7: looking at a section B response 

 

Read text J (gothic) or text K (pastoral). 

 

 

• How closely does it focus on the task? 

 

• How well does it use the text? 

 

• How well does it develop / respond to a view? 

 

 

Which band would you place it in? 
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Ten top tips  

 

1. Focus on the question closely 

 

2. Practise thinking skills  

 

3. Practise constructing arguments 

 

4. Practise writing clearly 

 

5. Practise structuring responses 
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Tips continued 

 

6. Learn multi-purpose quotations 

 

7. Avoid irrelevant context 

 

8. Practise developing points 

 

9. Don’t forget structure for AO2 

 

10.  Choose the ‘right’ section B task. 
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Questions for centres 

 

• How do we teach students to write  

     clearly or confidently? 

 

• How do we help students learn  

     quotations? 

 

• How could we develop thinking  

     and discussion skills? 

 

• How do we encourage 

     ‘perceptiveness’? 
 



23/10/2012 

24 

48            Copyright © 2010 AQA and its licensors. All rights reserved. 

Your post-conference handbook 

Contains: 

 

• General information and key contacts for AQA 

• All of the excerpts used in this session 

• A selection of students’ work exemplifying different bands 

• Commentaries on the above 

• Some suggestions for activities to develop students’ skills 

 

 

You will also find support material on www.aqa.org.uk 
 

49            Copyright © 2010 AQA and its licensors. All rights reserved. 

Further Support for Literature B 

Teacher CPD courses this year include:  

• Getting Started for new teachers 

• Stretch and Challenge 

• Connecting Texts 

• Significance of Story-Telling 

• Gifted and Talented 

• Raising Achievement for the Reluctant Learner 

• Good Practice Guidance 

• Curriculum Planning 

• An Outstanding English Department 
 

Future courses will be advertised on: www.coursesandevents.org.uk 
 

 

http://www.aqa.org.uk/
http://www.coursesandevents.org.uk/
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Thank you for your participation 

 


